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The Concept Remedial Reading 


HERE growing conviction 

the part experts child de- 
velopment that remedial reading does 
more harm than good. The ideas ex- 
pressed this group are that read- 
ing total growth and in- 
timately related it, that reading 
individual matter, that all children 
cannot expected achieve alike, 
and that reading rooted biology 
well psychology and education. 
support the importance bi- 
ology, offered the 
difference reading achievement 
tween boys and girls and the 
relation reading achievement the 
physiology the mother, the fam- 
ily pattern brothers and sisters, and 
secondary sex characteristics. 


evidence 


This view the matter out- 
come the growth philosophy 
the organismic hypothesis. According 
this view, child will learn read 
when ready, provided there 
the opportunity and social demand 
for reading. defined 
terms level growth. the child 
immature for his age, efforts teach 
him read will only result failure, 
and, consequence the associ- 
ated frustration, the child may de- 
velop personality disorders well 
mind-set against reading. 


The child must his own judge 
ing. Olson the principle 
self-selection and applies read- 
ing follows: 


Irving Anderson 


The self-selection principle applied 
first reading implies that 
will provide help and suitable environ- 


ment, but the child himself will the 
judge whether not and what 
time should consuming reading 


materials. Observant teachers have long 
been accustomed looking for clues 
the child, when ready, starts his seeking 
behavior. The nature this behavior 
has not been too well documented, but 
known that begins early ma- 
ture children and reflected the time 
they spend with picture books, the 
questions they ask, and other evi- 
dences interest. Under the self-selec- 
tion principle, not uncommon 
find child reading before anyone 
aware that has had “instruction.” One 
chiid who was reading well and enter- 
taining others with her reading the 
kindergarten was asked, “How did you 
read?” She said, “Mother taught 
‘and’ and When came 
school learned Mary and Ruth. The 
rest just figured out for myself.” Such 
examples occur from time time 
kindergarten and frequently the first 
grade among children who are very ma- 
ture. The process seems occur with 
equal ease among others the teacher 
and the parents are willing relax, wait. 
and let nature take its course. their 
worst, remedial reading techniques at- 
tempt produce abnormality the 
child’s growth. their best, remedial 
techniques are based the “pacing” 
principle, insure adequate supply 
nurture, and involve the education 
all concerned the acceptance the 
normality variation from averages.’ 


Dr. Walter Dearborn Har- 
vard University offers commentary 


ciple Curriculum and Method,” Univer- 
sity Michigan School Education Bulle- 
tin, XVI (January, 1945), 53-54. 


Michigan. 
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which has sent the writer. might 
interest report what this dis- 
tinguished authority remedial read- 
ing has say. The writer here quotes 
with the author’s permission: 


There are certain pre-reading abilities 
which can recognized 
such the development good speak- 
ing vocabulary, the use sentences 
conversation, the association ideas with 
pictures, the following sequences 
ideas pictures (as the comics) and 
speech, the recognition likenesses 
and differences pictures and then 
printed symbols, the following se- 
quence directions, etc. sampling 
these and similar abilities, the general 
intelligence test, and the various reading 
readiness tests give the teacher some idea 
the youngster’s readiness for reading. 
There one aspect this matter which 
sometimes stressed advocates the 
importance “readiness” which the 
writer takes least mild exception— 
namely, that the children are not 
ready when the time comes, teachers and 
parents are “to relax, wait, and let na- 
ture take its course.” own reaction 

that one does not need 
passive. “Relax” sure, because 
getting excited about the failure some 


children take the first steps reading 


help and often harms, but there 
need just waiting and letting na- 
ture take its course, and just having the 
present 
Any environment worth talking about 
learning situation stimulating, and 
the patterns growth respond stim- 
ulation. teachers, just think back 
what some these so-called “pre-read- 
ing” abilities and conditions are and 
sure that you are not simply going 
wait but that you are going 
something about fostering 


And, another place, Dearborn has 
made the following reply state- 
ment from Witty and Kopel which 
seemed imply that maturation alone 
would take care reversal errors 
reading: 


Plymouth County Teachers’ Association 
Meetings Scituate and Middleboro, Massa- 
chusetts. 


How are these unfortunate develop- 
ments [reading obviated? 
The answer is, “Wait.” Wait until the 
children are ready. Although there 
much said for this readiness con- 
cept, there also lot foolishness 
about it. children are not ready six 
for what has been prepared for them, 
why not change the reading menu 
something that edible 
just waiting for the children change? 
But this not the point for the moment. 
there any proof experimental evi- 
dence adduced that, wait, “certain 
general and specific maturations [will] 
have engendered condition which 
reversals are few. Certainly not for 
maturation 

There element circular rea- 
soning the way which the con- 
cept reading readiness sometimes 
used. child learns read, appar- 
ently was ready; fails, ap- 
parently was not ready. The con- 
cept name offered the explana- 
example what the psychologist 
Holt has called “verbal magic,” the 
“reifying power words.” The diet 
offered the child may much 
fault. Why not change the menu? 
One way find out whether the child 
ready try him out and see 
what happens. little experimenta- 
tion along that line will him 
harm. Certainly, time alone not the 
answer the reading problem. For 
were simply matter time, 
there not the amount il- 
literacy that exists the world 
day. The average illiterate mature 
enough—what has lacked 


opportunity learn. 

The writer has been unable find 
anything the literature which per- 
mits accurate prediction terms 


Causation Disabilities Reading,” 106 
No. 49. Chicago: 
University Chicago Press, 1939. 
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growth. Mental age imperfect periment and made gains twice the 
the area his total growth. This case 
ligent children fail learn read. strongly suggests that, reading not 
Other growth factors must taken integral part total growth, can 
account. Olson’s concept “or made providing adequate amount 
age” based composite limiting factor based the total growth 
measure, but this measure imprac- configuration. 
an 
tical for schools which not have 
The child learns read; does 
nt. complete growth records for the chil- 
not grow read may later grow 
dren. Most schools, necessity, must 
mustache. However, learning oc- 
fall back the pragmatic approach. 
curs only under certain conditions. 
One these conditions the right 
stage growth, just repetition 
Although the infant grows its Dearborn em- 
merely phasizes the learning process, but 
n- a matter of maturation or the emergence 
new items unlearned behavior; its readily admits that growth indeed 
activities are not formed without prac- important condition for learning. 
tutelage the adult. The infant’s own 
activities will induce the supplementary minimizes the effort needed bring 
learning which its unlearned responses the learning process into play once 
require. Thus, the infant’s responses are the conditions are right. true 
developed not only through growth, but 
through his own activities. Maturation that many mature children learn 
does not provide read themselves. They succeed 
patterns, but provides increased sus doing asking what word 
ceptibility the modifying influences lizi hei 
here and there, generalizing their 
word knowledge they acquire 
Actually, Dearborn and Olson are 
and just figuring out the rest for 
not far apart their views. The 
themselves. 
difference only one emphasis. 
quote Olson again: The following remarkable passage 
. 
can found Rousseau’s Emile: 
Theoretically, only such 
growth are individuated are nurtured. will add this one remark which con- 
If, then, there has been deprivation stitutes important maxim—viz., 
nurture the area reading experience, usually obtain very surely 
reading should attain less than or- quickly what are haste ob- 
ganismic potentiality actual achieve- tain. almost certain that Emile 
Thus one boy the Michigan will know how read and write per- 
re study at about nine years of age was fectly before the age of ten, precisely be- 
several years below reading com- cause care but little whether learns 
pared his other growth values. This these things before the age fifteen. 
child had been jll frequently and had would much rather would never 
attended school preceding periods only know how read than buy this 
the time. This child be- knowledge the price all that can 
came involved remedial-reading ex- make useful. what use would read- 
ol 
Dearborn, “Growth and Learn- Willard Olson, “Reading Function 
Ww . . . . ” . 
ing the Education Exceptional Chil- the Total Growth the Child,” 236 
Proceedings the Seventh Confer- Reading and Pupil Development, Supple- 
ence Education and the Exceptional Child, mentary Educational Monographs, No. 51. 
Child Research Clinic, The Woods School, Chicago: The University Chicago Press, 
Langhorne, Pa., May 1941, pp. 30-31. 1940. 
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Cooperating With Parents 
Handicapped Children 


CHOOL teachers have, the past, 

been presumptuous laying ex- 
clusive claim the title “teacher.” 
Actually every child, handicapped 
otherwise, has four sets teachers, 
each which plays major part 
his development. These are his home 
teachers, and 


teachers, teachers, his 
community 
teachers. 
First all, child’s home teachers 
—his parents—remain throughout the 
whole period his development (even 
after starts school) his most im- 
portant teachers. they who are 
chiefly responsible for how comes 
feel about himself and his place 
the world, how acts towards others, 


and what his attitudes towards and 


skills for family living will when 
establishes home his own. 

The second set teachers which 
any child has his playmate teachers. 
These teach him things good and bad 
—how play fair and take his 
turn, lie and steal, perhaps 
unwholesome sex attitudes. Indeed 
our society great majority parents 
turn over child’s playmate teach- 
ers his entire sex education. Just why 
they should turn over the street- 
corner this important aspect train- 
ing child human relationships 
not clear. 

The third set child’s teachers— 
his community teachers—includes the 
church, the Sunday shcool, the Boy 


Laycock 


Scouts, the Girl Guides, the 
A., the A., boys’ and girls’ 
clubs, the baseball field, the swimming 
pool, the hockey rink, the basketball 
floor, the movies, the radio programs, 
the newspapers, the comics, the maga- 
zines, the street scenes, the street ad- 
vertisements, and everyday contacts 
with adults outside the home. That 
these community teachers are power- 
ful one will deny. Indeed, 
have, the past, pretty much turned 
over the movies and the romantic 
type magazines our young people’s 
preparation for marriage and family 
living. Furthermore the general stand- 
ards and values adhered com- 
munity are powerful influence which 
make for delinquency law-abiding- 
ness. 


SOCIAL RESPONSIBILITY 


Unless child goes nursery school 
the school teachers are usually the last 
him. When starts school the 
school teachers begin participate 
child’s education. They not take 
over. They participate im- 
portant way, true, but they con- 
tinue share with child’s other sets 
teachers the responsibility for his 
development. 


NEED FOR COOPERATION 


the school teacher has definite 
and highly important partners 
child’s development she should face 
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facts and try least make the best 
this partnership. However, she 
alert and progressive teacher she 
will realize that full and active co- 
operation with child’s home teach- 
ers pays huge dividends. She will 
know, too, the sense futility which 
comes every school teacher situa- 
tions where pupil’s home, playmate, 
and community teachers are pulling 
the opposite direction from the path- 
way development into which she 
would fain guide him. School teach- 
ers and home teachers are tied to- 
gether like Siamese twins. time 
that school teachers stopped lamenting 
parents and adopted the policy seek- 
ing friendly cooperation. 


ACCEPTANCE NOT REJECTION 


With handicapped children the most 
important factor their development 
that their parents come accept 
these children spite their handi- 
cap. Parents must come look the 
handicap the eye, recognize 
handicap, finding the child’s 
assets, and finally come both 
fond and the youngster. 

widely recognized that how 
child feels about his handicap 
often much more importance for his 
successful adjustment life than the 
difficulty presented the handicap 
itself. Feelings inferiority and in- 
adequacy breed compensations like 
boasting, bullying, bossiness, lying, 
stealing, else recessive forms 
behaviour like shyness and with- 
drawal from the group. other 
times the child seeks refuge vague 
enxieties and fears various forms 
ailments which are functional 
nature. Nowhere the team job 
the child’s home teachers and school 
teachers more necessary, than get- 
ting the child know himself, accept 
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himself, and himself. this pro- 
cess the school teacher beaten the 
parents reject the child are embar- 
rassed ashamed his handicap. 

School teachers need help parents 
accept their handicapped children 
and feel right about it—that 
become objective about it, neither 
minimizing Polyanna fashion nor 
magnifying beyond the fact that 
handicap handicap. The school 
teacher can much, help the par- 
ent discover the child’s assets and 
concentrate developing these. 
Coddling handicapped child out 
pity because the desire cover 
unconscious rejection the 
child does him great damage. Help- 
ing parents encourage self-reliance 
their handicapped children 
major job for school teachers. The 
achievement this, even though 
takes time and trouble, will yield far 
more dividends the child’s adjust- 
ment life than great deal school 
work may able effect. 


SEARCHING TOGETHER FOR 
UNDERSTANDING 


The partnership school teachers 
and home teachers has often been 
rendered ineffective the attitude 
the school teachers. The latter some- 
times assume the professional 
tude that they are the experts who 
know all the answers. They fail 
realize that the case any par- 
ticular child, the parent usually 
possession far more facts which 
will lead understanding him than 
anyone else likely be. They fail 
recognize that our knowledge 
childhood development, while rapidly 
expanding, still relatively meagre; 
and that, in. any case, 
vidual child challenge under- 
standing for the most highly trained 
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and intelligent teacher. The really 
progressive teacher the handicapped 
child willing search humbly with 
the parents her attempt under- 
stand the sources each child’s moti- 
haviour, and the nature his re- 
sources 

School teachers forget, too, that 
many parents carry over into adult 
life their childhood-attitude towards 
teachers—too often attitude dif- 
fidence, fear, distrust, hostility. 
the job the school teacher 
break down this attitude and win 
their friendly cooperation. 


SEARCHING TOGETHER FOR METHODS 
GUIDANCE 

The handicapped child usually 
beset with large number prob- 
lems. addition the major prob- 
lem coming accept his handicap 
matter-of-fact way there are other 
problems. The handicapped child 
faced with the practical difficulty 
living world which built for the 
average child and adult. His handicap 
may limit his freedom movement 
his ability communicate, form 
friendships, learn leadership, 
problems. may also raise serious 
problems two important fields 
adjustment 
and family-life adjustment. 

The problem how help handi- 
capped children find satisfactions 
for their needs for emotional security, 
independence, achievement, recogni- 
tion and self-esteem one that can 
solved adequately only the joint 
searching teacher and parent for 
methods used home and 
school encouraging wholesome de- 
velopment. handicapped child can- 
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not attain and maintain mental health 
unless feels emotionally secure with 
his parents, his teachers, and his class- 
mates. also needs, has already 
been pointed out, grow independ- 
ence and self-reliance. must find 
through work and play sense 
achievement, recognition and sense 
personal worth. How can 
planning parent and teacher. There 
use the teacher’s saying that 
the parent too ignorant share 
this planning. Whether the teachers 
wishes not the parents vital- 
affects the success the child 
finding legitimate satisfactions for 


his needs. 


METHODS PARENT-TEACHER 
COOPERATION 


There are many methods which 
cooperation between home-teachers 
and school-teachers may achieved. 
They are all based friendly and 
understanding approach the teach- 
er. Where the teacher can visit the 
homes her pupils that most de- 
sirable. Inviting parents visit the 
classroom and, possible, share 
its work, also highly 
formal conferences between parents 
and school-teachers are great 
Inded hour two school- 
time were set aside each week for 
such conferences and the pupils were 
dismissed, the net result would 
greater for the pupils, far their 
development goes than they were 
kept school for that period. Study 
groups composed the parents and 
school-teacher special class would 
helpful. these the sharing 
problems between parents 
tween parents 
would mean much for understanding 

(Continued page 128) 
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Development Study Guide 
for Children Lowered Vitality 


New York City Board Edu- 

cation has long recognized the im- 
portance specialized care for chil- 
dren lowered vitality. There are 
the present time 239 Health Im- 
provement Classes for children 
this type. Various studies have been 
made these classes recent years 
effort determine how these 
children can best helped achieve 
and maintain optimum health. 


DEMONSTRATION PROTECTS 

Teachers Health Improvement 
classes have given much thought 
ways helping these children. 
1939 small project was undertaken 
Health Improvement Class one 
the schools underprivileged area. 
this project the assistance the 
Visiting Teacher and medical, recrea- 
tional, guidance, and case work agen- 
cies was enlisted bring about the 
adjustment each child. year later 
Health Improvement Class an- 
other school and neighborhood com- 
munity pooled their resources 
effort provide adequate program 
general healthful in- and out-of 
school living for another group chil- 
school recreational activities the 
community house and summer pro- 
grams specially planned meet the 
child’s individual needs were given 


Grace Rosenson 


special attention. group worker as- 
signed the Center acted liaison 
between the school, the Center, and 
the community. 

1941 Nutrition-Health program 
was undertaken jointly Health 
Improvement Class and health service 
agencies which gratifying results 
improvement health the children 
and their families were achieved. 
Three years later these services were 
extended three more Health Im- 
provement Classes the same dis- 
trict. these projects teacher, as- 
signed the Division Physically 
Handicapped Children, acted liaison 
person between the school and the 
participating agencies. 1945 and 
1946 some teachers, enrolled 
workshop courses under the direction 
the Division Physically Handi- 
capped Children, studied the findings 
these projects, and made plans 
introduce many the practices 
their own communities. 


Out these practical experiences 
and projects have come some sig- 
nificant findirigs. School records re- 
vealed serious retardation academic 
achievement, frequent absences over 
long period time, aggravated con- 
ditions remediable physical defects. 
many cases failure children 
adjust socially had resulted seri- 
ous behavior difficulties. the back- 


Miss Grace Acting Assistant Director for the Instruction Physically 
Handicapped Children, Board Education, New York City. 
Mrs. the Supervisor Health Improvement Classes, New 


York City. 
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grounds many these children 
were broken disturbed homes. 
Many the children had histories 
institutional placement early child- 
hood. parents either 
physically, mentally and socially were 
not uncommon. These factors pointed 
the relationship emotional 
and social adjustment physical con- 
dition, and the necessity for all agen- 
cies, school, health, case work and 
group work, pool resources the 
interest the children. 

seemed desirable therefore that 
common ways working together 
should understood and practiced 
all concerned. The preparation 
Study Guide for the purpose setting 
body principles concerning in- 
dividual and classroom programs for 
children lowered vitality was under- 
taken. committee, with the secretary 
the Curriculum Council 
man, Board Education undertook 
the task. Participating 


cluded the Division Physically Han- 


dicapped Children, Bureau Child 
Guidance, Bureau Child Hygiene, 
Department Health, Division 
Educational Nursing the Commun- 
ity Service Society. addition many 
members other public and private 
agencies and teachers Health Im- 
provement Classes assisted various 
stages the preparation material. 
The principles outlined the guide 
apply all children lowered vital- 
ity whether not special classes. 


PURPOSES PROGRAM 


The Study Guide attempts set 
forth the essential purposes com- 
prehensive program for children 
lowered vitality: 

protect children from con- 
ditions, situations, and strains which 
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are likely bring about malnutri- 
tion with the resulting problems and 
difficulties. 

promote and develop gen- 
eral healthful physical, emotional 
and social living. 

provide for the detection, 
treatment and follow-up children 
who are undernourished. 

conducive the correction the 
maladjustments which frequently at- 
tend lowered vitality. 

education and community co-oper- 
ation which will assist both the 
child and his family their efforts 
achieve normal optimum health. 


SCOPE GUIDE 


The importance thinking terms 
optimum conditions under which 
children should live and develop 
order provide educational and 
health program for children stressed. 
states that only integrated 
approach established will pos- 
sible for public and private agencies 
discharge their responsibilities 
children and parents. effort 
made suggest the activities, the en- 
vironment, the facilities and services 
well the relationships necessary 
achieve optimum results. Various 
aspects these problems are dis- 
cussed, such basic concepts deal- 
ing with children lowered vitality; 
identification, selection and treatment 
and follow-up; promotion and develop- 
ment healthful living; planning the 
food program; planning 
riculum; physical facilities; specialized 
services and personnel. check list 
programs. 

Throughout the Guide, emphasis 
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placed emotional and social growth 
and the relation between physical ill- 
ness and emotional tensions and dis- 
turbances. Although the drives 
children lowered vitality not 
differ from those all children, 
points out that activities and instruc- 
tional procedures must geared 
the child’s physical capacity and emo- 
tional readiness. 

Concernig the medical care, the 
Guide recommends basic medical ex- 
aminations thorough enough per- 
mit use the best clinical techniques 
including laboratory study and con- 
ment, contains, may have 
along many lines simultaneously 
yield best results. This would include 
referrals which medical services, 
the teaching personnel, the family and 
community agencies, each has part 
play. The teacher because her 
day day relationship with the child, 
the key person this process. 
the check list are included such per- 
tinent questions as: Are thorough ex- 
aminations given competent phy- 
sicians who use modern clinical and 
laboratory techniques 
manifesting symptoms suggestive 
lowered vitality? Are specific plans 
for working together established be- 
tween school personnel, medical per- 
sonnel and community agencies? 


Promotion and 
healthful living are stressed. Rou- 
tines the school and the home are 
described. variety activities and 
experiences essential, points out, 
for these children even though they 
must involve less strenuous study 
play. plan modified activity 
necessary. play program adapted 
the creative, developmental, and 
functional needs children recom- 
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mended. stresses the fact that the 
play children lowered vitality 
should not differ from the play 
other children the function serves 
though must geared the phy- 
sical these children. 
warns the teacher guard for 
signs early fatigue and indicates 
the need short rest period before 
lunch and nap afterward. Many 
kinds rest are described listen- 
ing story, music, reading for 
fun, quiet games, Coordination 
between the program the school 
and the child’s out-of-school living 
stressed. Community recreation, ex- 
tended school programs, and planned 
summer experiences, when indicated, 
are recommended. points out the 
value good relationships between 
teacher and child, between groups 
children, and the importance en- 
ness the classroom. Such ques- 
tions are included the guide list as: 
there balanced program work, 
rest, relaxation, play? the atmos- 
phere the classroom friendly? 
Stimulating? Are children working 
their level hard enough challenge 
and interest them, easy enough as- 
sure success? Are co-operation and 
helpfulness evident? 
help children, children help teacher, 
children help each other? Are the 
children and teacher busy and happy? 


food program suitable for the 
nutritional needs the child well 
extra bonus restore the child 
health and vigor described. Good 
food selection, regular eating habits 
and proper attitude toward health 
are all important factors. The effects 
emotional strain appetites 
pointed out and the importance 
eating pleasant and friendly sur- 
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relationship one’s self demands 
acceptance self, recognition 
one’s own limitations, and also one’s 
own powers; will overcome 
least minimize limitations and 
capitalize upon strengths; 
make one’s personality the best that 
restrictions. 

satisfying relationship other 
people means enjoyment other 
people and their enjoyment us— 
association that will make one 
acceptable member social group 
both work and play. And satis- 
fying relationship the spiritual force 
the universe certainly calls for 
philosophy life that meets one’s 
emotional and spiritual needs. With 
such threefold satisfying relation- 
ship, every one can become 
radiant personality, understanding our- 
selves, understanding other persons, 
understanding and extent con- 
trolling about us—personalities with 
well-planned programs life which 
will bring into maximum play all one’s 
physical, mental, emotional, and spirit- 
ual assets. And this connection 
make exception the seriously 
disabled who have 
faculties and are able 
through their difficulties. Some 
the greatest lessons life adjustment 
have come from these very persons, 
who, recognizing the inevitable, have 
still made their lives example 
moral and spiritual strength. 


WHAT CAN EDUCATION OFFER FOR LIFE 
ADJUSTMENT? 


education offer the seri- 
ously handicapped child all the things 
that contribute his life adjustment, 
obviously there must combina- 
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tion several elements special 
program arranged for him. the 
first place, there must intensive in- 
dividual attention the child’s con- 
dition demands it. For the child with 
cerebral palsy, for example, this would 
include muscular re-education, speech 
training, habit training, 
other type specialized help re- 
quires. Much the work thus done 
some will done physical thera- 
pist; some occupational thera- 
pist; some speech teacher. Some- 
times such therapy will carried 
with one child alone, sometimes with 
individual and therapy are im- 


program. 


the second place, the program, 
however specialized may part, 
must alsc somewhere along the line 
include associations with normal chil- 
dren. this element lacking there 
will never opportunity for the 
child learn part the world 
adjustment. century and quar- 
ter ago had only 
stitutions. Today urge our day 
schools well residential schools 
that handicapped children take part 
every possible activity 
identify them with the total school 
and community life. Some our 
residential schools for the blind, the 
deaf, the crippled, and other groups 
are organizing their programs that 
selected children who can profit 
the experience are permitted at- 
tend regular day school for part 
the time, participating with physical- 
normal children those activities 
which both can engage with satis- 
faction. 
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New York City, for example, 
residential school for the deaf stands 
one side the street, and regu- 
lar elementary and junior high school 
the other side. From the school 
for the deaf selected children may 
every day the day school, working 
and playing with the children there 
enrolled possibly for hour, possibly 
for half day. Then they back 
the school for the deaf, where they 
receive the specialized training they 
need. Such combination special- 
ized help and association with other 
children group projects, social 
velationships, and all the ac- 
tivity which they can work and 
play together will contribute much 
the potentialities life adjustment. 


third necessary element the 
educational program for handicapped 
children that contributes their life 
adjustment adequate opportun- 
ity prepare for occupational suc- 
cess. this realize have one 
the gravest problems our socio- 
logical and economic world today. 
True, our handicapped young people 
have gone into war industries. Many 
them have made good. Employers 
have called for their services during 
the war. What will happen, however, 
return more and more 
peace time economy, worse still, 
when lapse into another depres- 
sion, quite different matter. 

You and are working for the in- 
dividual. believe that the indi- 
vidual worthy consideration, that 
has the right make the most 
his life, and that his personality and 
achievement are worth something 
society even though seriously 
handicapped. But let not forget 
that need also consider the in- 
dividual relation the group 
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which part. There are people 
who hold that the welfare the in- 
dividual secondary the welfare 
the group, and that under certain 
circumstances the individual must 
sacrificed. Somehow other must 
reconcile our philosophies, that 
individual will sacrificed needless- 
ly, and that everyone will given 
opportunity contribute the 
achievement the group whole. 


blind acquaintance mine, who 
has made outstanding professionai 
contribution, said me, “The thing 
resent most among friends and 
acquaintances the allowances they 
make for me. The handicap have 
something which must carry and 
spite which must work 
successfully. don’t want any allow- 
ances made for the things 
choose do.” 

Neither employers want make 
allowances for handicapped people. 
They want the handicapped person 
his non-handicapped neighbor, and 
possibly even little better. 
understand it, this the objective 
vocational rehabilitation service—so 
carefully select the job for which 
pared and then thoroughly 
train him that can compete success- 
fully wherever may placed. 


The more serious the handicap, the 
more difficult, course, becomes the 
problem. young man with spastic 
paralysis recently came into office 
despair because, even with col- 
lege education, was unable se- 
cure any but the lowest paid clerical 
job. What then are going 
our seriously handicapped young peo- 
ple who have intellectual ability 
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equal college work and interest 
professional achievement? What 
are going about those who 
are high school graduates, with in- 
telligence beyond that required the 
type occupation which they seem 
able find openings? And 
what are for those who are 
both physically handicapped and slow 
intellect, who nevertheless may 
able make some contribution 
our industrial economy, however 
small? 

was talking over this whole situa- 
tion with him, “What will happen 
develop each individual according 
his own interests and abilities, find 
out what interested in, what 
can do, train him accordingly, and 
then discover that have trained 
about twice many people for 
given occupation there are open- 
tinued, “that those who lose out first 
will the handicapped persons 
work the job?” 

you see what all this means? 
Our whole economic philosophy will 
need adapted order make 
life adjustment possible for our han- 
dicapped citizens. Education must 
work hand hand with vocational re- 
habilitation and with social welfare 
carrying research, following 
handicapped persons the job, 
evaluating their success, and mak- 
ing the public conscious the fact 
that. jobs selected accordance 
with their abilities, they make 

But there fourth element that 
contribute life adjustment for 
the handicapped. Education must 
open the door application 


the world’s literature and art and 
music; must open the door, 
recognition the spiritual values 
life that occupational success it- 
self can never give. And for those 
nomic independence cannot realized, 
this fourth element will prove verit- 
able, emotional, and 
faction that will make all life more 
meaningful and the physical burden 

Over and over again have watched 
the joy and enthusiasm handicapped 
children they have made the ac- 
quaintance the great masterpieces 
the world’s music, literature, and 
art. What treasure house those ex- 
periences will prove the years 
by! Even more joyous have been the 
thrills dramatizations, musical 
performances, artistic creations, 
literary interpretation, scientific ex- 
perimentation. Handicapped children 
and young people need storehouse 
from which they can draw will— 
perhaps hours enforced inactivity 
—the riches human experience 
the past that will add immeasurably 
The tools learning, sure, are 
important for life adjustment, but 
also are the means understanding 
and appreciating the culture the 
ages and the things that enrich the 
soul. These things education must 
not deny those whom serves. 


WHAT ARE THE MEANS IMPLEMENTING 
THE PROGRAM? 


These four elements, then, should 
gram for the seriously handicapped 
contribute their life ad- 
justment: (1) Individual and group 
therapy, the child’s need for in- 
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tensive specialized training demands 
(2) work and play associations 
with other children, including 
ticipation with physically normal chil- 
dren those activities which they 
can share with mutual satisfaction and 
profit; (3) opportunity prepare for 
some degree occupational success; 
and (4) opportunity enjoy and ap- 
preciate the cultural 
wealth the ages. 


How realize such program 
matter for major consideration. There 
time only mention few the 
problems that will arise implement- 
ing it. There is, first all, the prob- 
lem securing adequately prepared 
teachers through whose helpful guid- 
ance much can done encourage 
life adjustment for the seriously han- 
dicapped child. hope the teacher- 
training institution this and every 
state will make their business re- 
cruit and prepare personnel skilled 
teaching ability, understanding 
human sympathies, and interested 
using that skill and understanding 
teaching seriously handicapped chil- 
dren. 

Next, there the problem de- 
veloping satisfactory physical facilities. 
There must special facilities the 
day schools for those able attend 
them,—schools well equipped with the 
essentials for physical therapy, phy- 
sical comfort, and educational prog- 
ress. There must facilities for in- 
struction home younger children 
who cannot attend school. There 
must facilities for out-door life— 
camping experiences and recreational 
activities suited the individual’s 
interests and abilities. And somewhere 
the state there must resident 
school—a hospital school, may 
call those unable participate 
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any day-school activities. in- 
creasing number states are estab- 
lishing getting ready establish 
such residential facilities hospital- 
school nature which those too seri- 
ously disabled benefit the offer- 
ing the community day school can 
live over period years and receive 
the full training they need. 


When the child has grown 
age which vocational rehabilitation 
services are appropriate, there must 
understanding personnel and 
adequate facilities for these. Well- 
trained and competent vocational re- 
habilitation counselors can work hand 
hand with school personnel in- 
sure effective guidance even before 
the child reaches the age employ- 
ability. Fortunately, the Federal Gov- 
ernment has made substantial financial 
provision for vocational rehabilitation, 
that there practically limit 
what can done except the state’s 
ability and willingness participate, 
the handicapped person’s response and 
his potentialities for gainful occupa- 
tion, and the employer’s cooperation 
The individual problems are numer- 
ous the individuals concerned. 
social welfare, education and 
vocational rahabilitation, each person 
must studied personally. must 
trained for the job personally and 
personally until optimum 
occupational placement been 
achieved. 


Finally, the program can imple- 
mented only when all agencies con- 
cerned have part play and 
work together with mutual under- 
standing and respect. Public and pri- 
vate agencies; health, welfare, educa- 
tion, and vocation rehabilitation; home 
school, church, industry, and labor— 

(Continued page 128) 
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Notes from the Twenty-Second Annual Meeting 


VISITING TEACHER AND MENTAL 
HYGIENE SECTION 


Dr. Henry Schumacher, director 
the Guidance Center, Cleveland, 
acted discussion leader the sec- 
tion and presented paper which 
reproduced below. Miss Sara Kerr, 
Chief Visiting Teacher, Detroit, was 
the recorder. 

During this past quarter cen- 
tury, the philosophy education has 
increasingly concerned itself with the 
total child, with his growth and de- 
velopment unitary being. This 
implied, course, recognition that 
addition intellectual training and 
the acquisition knowledge, the emo- 
tional life the child, his social 
tudes and adaptations, and his physical 
health, namely, the total child, was 
subject education. More and 
more the modern educator has come 
see the role played 
the emotions the total health the 
individual; the modern educator has 
become convinced that only the in- 
dividual develops well integrated 
emotional life will able use 
the knowledge and skills that may 
acquire for the good both himself 
and society general. 

The exceptional child is, very vir- 
tue the fact that somewhat 
different from the average child, more 
likely develop emotional disturb- 
ances. This fact 
sponsibility the modern teacher and 
supervisor who are responsible for the 
total education and training these 
Not only must 

psychological 


increases the re- 


exceptional children. 


they understand the 
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factors and social experiences the 
average child, but they must also 
able understand and have, 
were, feeling for the ways which 
these exceptional children tend re- 
spond their environmental and so- 
cial situations. 

Teachers exceptional children are, 
therefore, more need help than 
teachers average children. They 
need help first learning how spot 
very early the school career those 
whose problems are still their in- 
cipiency and who could, therefore, 
more easily adjusted the problems 
understood and dealt with 
This see one the most 


were 
once. 
important tasks the specialized per- 
sonnel the school system. may 
that the psychologist who examined 
the child will have spotted this case, 
but general would much bet- 
ter the classroom teacher could have 
such contact with the visiting teacher 
that there opportunity for the 
visiting teacher bring her more 
specialized knowledge into service. 
certain sense this in-training 
program that believe could and 
should rendered the visiting 
teacher. believe that sensitizing 
the classroom teacher apprecia- 
tion the need discover and 
deal with the problem its incipiency 
imvortant function the visiting 
teacher. 

ing teacher deals with the relationships 
between school and home. 
accepted fact child guidance clinics 
that one cannot deal adequately with 
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child apart from the concurrent 
treatment the parent parents. 
This hold equally true the 
school situation. general, schools 
are not doing this now. 
should standard practice all 
schools, but certainly essen- 
tial the school dealing with the ex- 
ceptional child. are the opin- 
ion that the classroom teacher should 
have considerable more contact with 
the tamily than she has; but here 
again the classroom teacher will need 
help. She will all probability have 
learned little about “interviewing.” 
That say, she will not know how 
conduct conference with parents 
really achieve the end sought. 
This another in-training function 
the visiting teacher. However, cer- 
tain the problems any classroom 
exceptional children will have al- 
ready attained such degree com- 
plexity that the specialized knowl- 
edge the visiting teacher will 
required working with the family. 
This work with the family should 
and about the problems the 
child. The visiting teacher not 
disciplinarian who goes into the 
home lay down the law teach 
discipline. Her function that 
the psychiatric social worker gen- 
eral. She will try understand the 
family situation that she can bet- 
ter interpret the child the teacher. 
She may have need discuss with 
the family other services the com- 
munity available them which would 
aid meeting any particular 
problem that the family may present 
and which may have bearing the 
problem that the child presents: but 
her direct work with the family 
about the problem the child, she 
will all times recognize the need 
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the parent enter into working 
out the child’s problem. She will 
not, therefore, dogmatically make sug- 
gestions insist upon carrying out 
any given action. This not her re- 
sponsibility but the responsibility 
the parent. will essential for 
her have full understanding 
the child’s needs that she can cor- 
rect the misinformation that the par- 
ents may have both about the child’s 
ability and disability both mental and 
physical and the school’s capacity 
meet the needs the child. 


The visiting teacher has responsi- 
bility, too, the school system 
whole which implies responsibility 
the community. She undoubtedly 
will come know the lacks given 
teacher and why this teacher because 
her personality ought dealing 
with children, particularly the ex- 
ceptional child. She will also come 
know much about the lack facilities 
for carrying out the training these 
children. These lacks both teacher 
and facility must come the atten- 
tion those charged with administra- 
tion. They must, course, come 
through the regular channels far 
the school system 
The visiting teacher can, however, 
influence the community 
through her talks discussions, 
both formally and informally, with 
members the community, singly 
groups. 

believe, then, that the visiting 
teacher has part play getting 
the classroom teacher accept her 
wider responsibility, namely, appre- 
ciate that all children may have emo- 
tional problems that interfere with 
their total development, but that 
all times there will some children 
who present rather marked problems 
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emotional-social edjustment. The 
visiting teacher will, therefore, try 
influence the classroom 
deal intelligently with problems which 
today rather large numbers are uct 
recognized problems such should 
dealt with the classroom teacher 
but are thought problems that 
should referred once phy- 
chologist, psychiatric clinic, court, 
some custodial institution. 


Since not possible ade- 
quately with certain problems the 
classroom, the visiting teacher will 
have accept responsibility for the 
referral these problems psycho- 
logist psychiatric clinic and 
work close cooperation with psy- 
chologist psychiatric clinic 
far the schools are concerned. This 
more specialized function the 
visiting teacher. Unfortunately, there 
are many visiting teachers who be- 
lieve that this their chief function. 
These are the individuals who are 
the opinion that only the problem 
referred them one that can 
longer dealt with the class- 
room should they become active 
the case and that usually conjunc- 
tion with some unorganized psychiat- 
ric clinic. Certainly there are many 
instances where the visiting teacher 
would seek the help the community 
agencies before she would refer the 
child psychiatric treatment cen- 
ter. quite possible that the 
community may have facilities 
its agencies which could deal quite 
adequately, together with the work 
that the visiting teacher would do, 
with both the classroom teacher and 
the parents. 


The visiting teacher must all 
times bear mind that physical prob- 
lems, organic health problems, may 
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playing definite role. There has 
been tendency recent years ig- 
nore this fact. More recently, how- 
ever, there has been some return 
the recognition that those problems 
are the least analysis, psychosomatic 
problems. therefore behooves the 
visiting teacher sure that the 
utilized the fullest meeting the 
problems that given child may pre- 
sent. 


When all the other facilities have 
een exhausted (and that does not 
mean that one just goes through the 
routines referring child this 
facility and that, but does mean 
that there such understanding 
the needs and how those needs can 
met that simpler measures will 
used where simpler methods are ef- 
fective) only then will the child 
referred child guidance center. 
The visiting teacher who been 
active this time will drop out 
the picture except for the class- 
room needs, and the clinic whole 
will take over the case. For proper 
child guidance work, there de- 
manded close team-play the per- 
sonnel within the clinic itself. 
sure, there will individuals the 
staff that clinic with training simi- 
lar that the visiting teacher, 
namely, the psychiatric social worker, 
but there somewhat different re- 
lationship that comes into play now 
when the psychiatrist enters into di- 
rect treatment relationship with the 
child and the psychiatric social work- 
functions her capacity social 
with the parent that centers around 
the parent-child relationship. 
certain very definite sense, the schooi 
now excluded from this aspect 
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the treatment program. When prob- 
lem has reached the stage that 
needs referral child guidance 
clinic, should obvious that all 
the previously mentioned procedures 
have already taken place and have 
failed achieve the results, namely, 
all that implied proper school 
adjustment, and that because the 
severity the emotional maladjust- 
ment. School best now an- 
cillary faculty. some instances, 
may necessary place the child 
institutional setting which again 
the school more less negligible 
part the total treatment program. 

look upon the visiting teacher, 
therefore, specialized helper with 
particular set problems but 
times being cognizant 
needs. general, believe that 
this the accepted practice. How- 
ever, experience has also taught 
that there are many deviations from 
this type thinking about the visit- 
ing teacher. We, therefore, throw this 
now open for your discussion. 


SECTION TEACHER EDUCATION 

Dr. Charles Wilson, the discussion 
leader, presented short paper the 
contents which were published 
the October issue the JOURNAL. 
Some the points brought out 
the discussants and the audience are 
summarized here. 


Undergradu- 
already 


Dr. Florence Essery: 
ate courses (in Tennessee) 
include much information that need- 
for special education; teachers 
all children get that overview the 
exceptional which Dr. Wilson men- 
tioned, through such courses health, 
home nursing, psychology. addi- 
tion, the in-service training teacher 
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ready the field opportunity 
find out what regular classroom teach- 
can do. 


Dr. Rose Parker: Other things 
ing equal, the five year period 
preparation for teachers exceptional 
children would better than four. 
Many teachers already engaged 
regular classroom work find oppor- 
tunity enter the specialized field, 
and are interested; but their under- 
graduate work inadequate for ac- 
ceptance work graduate level; 
they have foundation for such ad- 
vanced courses. One solution would 
offer fifth year work not 
leading advanced degree; but 
how can persuade people take 
fifth year with virtually credit 
time when already difficult 
secure teachers for regular classes, 
when there tremendous shortage 
the teaching profession and stu- 
dents the colleges are not inclined 
enter the field? alternative 
offer specialized courses the 
graduate level, but require persons 
who cannot yet qualify make 
deficiencies they along. 
need remember that many children 
need special help our schools 
undiscovered defective hearing, 
vision, retardation, etc. could 
well put the emphasis all our train- 
ing courses the types thing 
which would lead teachers sensi- 
tive these things. 

Miss Olive Peck: There one 
answer what should the scope 
teacher-training; one thing for 
the cities, quite another for smaller 
places. should like have teach- 
ers with broad training and, ad- 
dition, the superstructure special- 
ization. seems very impor- 
tant for the teacher have had ex- 
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perience regular education. 
would well for all teachers have 
survey course the needs and pro- 
visions for exceptional children. 
the matter experience, 
three four years suffice most 
cases; can dangerous have 
too much experience too little. 


mentioned thus far that how the 
critic teacher can best train the spe- 
cial education student. What are the 
best ways develop the skills which 
must developed well? 


Mr. Rosenzweig: This more than 
academic 
wards should start early the 
student’s 
screening the more people 
from the sophomore year into the 
teachers colleges. Many people are 
not attracted special education be- 
cause they don’t sense its possibilities. 
In-service training can much for 
teachers already the field. 


er-material important; poor teach- 
ruins her class. other 
sional group either ready 
position anything towards pro- 
moting guidance this area. 
suggested that the Council appoint 
committee study the possibilities 
for student guidance the colleges 
and teachers colleges and make recom- 


courses; 


mendations. 


Mr. John Haitema: have 
consider the needs these children 
relationship total school 
population; estimated that per- 
cent the children belong the 
crippled-deaf-hard hearing-sight- 
saving group (many them slight- 
affected that parents and teachers 
fail recognize them), while per- 
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cent are need some degree 
speech correction. 


Mrs. Winefred What 
teacher education institutions can 
with all students train ob- 
servable behaviors; know 
where guidance can begin. 

Mr. Warner: 
ing great deal preparation and ad- 
work through 


Hathaway: 


then 


Supervisors are do- 


justment 
their continuous work with 
they have the opportunity inject 
good common sense along with the 
training. 

Mr. Wallace Finch: 
considering how 
dents, have the colleges 
sities done their share the work? 
Heads departments these institu- 
tions could much they would 
bring their problems before the high 
With 


While are 


schools the state. 
Dr. Parker’s suggestions, unfair 
ask additional year training 
anyone without offering degree 
for such work. accord with 
Miss Peck that broad training should 
supplemented experience with 
normal children. 


Dr. 
teachers, what about considering ad- 
The child development 
many 


recruiting 


ministrators? 
approach education offers 
scientific disciplines which 
tributing strongly advances our 
areas; have basic problem 
still traditional feeling about segre- 
gation. Special education, like gen- 
eral education must begin the first 
grade and study children. There will 
one solution the problems 
special children; some will re- 
quire segregated situations for vary- 
ing amounts time; the answer for 
(Continued page 120) 
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HOME ECONOMICS EDUCATION FOR 
THE BLIND 

Maple Lodge home management 
house for high school girls the 
Michigan School for the Blind 
Lansing where they carry the ac- 
tivities normal home. They put 
into practice what they have learned 
the laboratory and learn many new 
things which give them the full ex- 
perience running home. 


Some people ask, “Can blind girls 
cook?” You should see them make 
pies, cakes, bread, pudding, etc. Judg- 
ing their exclamations, the food 
tastes just good anyone any- 
where can make, sometimes feel 
just little better. 


Yes, course, they burn them- 
selves. remember when first came 
the Michigan School teach, 
were taking canned fruit from the 
hot water bath. One the girls 
exclaimed, “Oh, Miss Bloss, burned 
fingers.” replied, “That’s noth- 
ing, burn myself, too, sometimes.” 
After brief silence, she said me, 
“That’s one the reasons why 
like you, you never feel sorry for us.” 
had learned teach these students 
normal boys and girls. 

Our classes are small; try 
keep them family size. The groups 
girls alternate staying the Prac- 
tice House for six weeks. first the 
girls are slow and have hard time 
getting through with their work 
the allotted time. most interest- 
ing see them improve and develop. 
former student’s, who married 
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and lives Detroit: “You girls who 
have had the training home eco- 
nomics the School for the Blind 
get along well.” 


The girls plan their own work 
making work sheets. The jobs are 
cook, assistant cook, house-keeper, as- 
sistant house-keeper, laundress, and 
assistant laundress. girl learns 
what her duties are while she has one 
the above jobs. Then they alter- 
nate that each one goes through all 
the experiences. One their great- 
est ambitions plan, prepare, and 
serve meal without any help. 


The girls their own laundry 
using electric washing machine. 
have electric range for cook- 
ing. The house equipped and 
furnished the same way 
usual middle-class home. 


have many guests. When girl 
cook, she also hostess and can 
invite her friends and classmates 
anyone she chooses. Sometimes she 
invites one the high school boys 
who acts host. always stressed 
that these experiences are learning 
situations which include good times 
well profitable experiences. 


few years ago entertained 
the State Board Education for 
lunch. One the totally blind girls 
and partially sighted girl waited 
the tables. The girls acquire the 
necessary practice and experience 
give them self-confidence. Often they 
pour tea coffee the table. 


practical test event which 
the girls look forward. girl 


119 


0 
)- 
V 
> 
> 
| 


JOURNAL EXCEPTIONAL CHILDREN 


makes something different without 
any help. put the food to- 
gether and have Bohemian dinner. 
The girls work out together who will 
clear the table, who will wash the 
dishes, and who will see that the 
house order. 

After school every girl will live 
home, either her parents’ home, 
somebody else’s home, home 
her own. She eager her 
part and doing the handicapped 
girl may relieve another member 
her family out and earn money. 

Many these girls get married. 
They are always grateful for our 
strong program home economics, 
and they often say, “We not only learn 
learn also how live.” (Lola 
Bloss, 
Michigan School for the Blind). 


Study Guide 


(Continued from page 108) 


family and interpret them the spe- 
cial contribution which they must 
make the child improve? Does 
the teacher recognize the value the 
services provided doctor, nurse, 
and others the community and 
she able translate their technical 
suggestions into everyday classroom 
living? the quality and extent 
relationships among educational, medi- 
cal, and social agencies such 
bring about the improvement the 
community’s program for children 
lowered vitality? 

The Study Guide particularly 
welcome this time. The problems 
which children lowered vitality 
present are occupying the minds 
all thoughtful people interested 
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child welfare. Public private 
agencies are feeling joint responsi- 
bility children and parents this 
matter. The Guide points the way 
integrated approach which these 
responsibilities may met. 


Annual Meeting 
(Continued from page 118) 


each should the degree which 
his individual needs can best met. 


Dr. Dunstan: Are there additional 
increments provided here this coun- 
try for special work? England 
most systems have differential for 
such people. Can teachers with 
three four years experience 
back school for such 
don University has provision where- 
additional training can spread 
over three four years again through 
part-time release. 


Dr. Charles Wilson: 
tion courses are important; progress 
the local community and states 
will depend the administrators. 
Why not offer courses your ad- 
ministrators those areas which are 
new—health (in the broader sense), 
special education and such? That 
already being offered the division 
administration teacher college. 


The meeting closed after the ap- 
proval the following recommenda- 
tion proposed Miss Olive Peck: 
That this group ask the Board Di- 
rectors appoint committee repre- 
senting the various areas the 
ceptional study the whole field 
teacher training and cooperate ac- 
tively with all other committees acting 
this problem. (—Amy Allen, 
Recorder). 
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WORLD CONFERENCE THE 

TEACHING PROFESSION 
INTERNATIONAL conferences 
1946 are common New England 
town meetings Chamber Com- 
merce get-togethers the early years 
this century. What was unique 
about the World Conference the 
Teaching Profession Endicott, New 
York, during August, was that was 

entirely unofficial assembly. 


This meeting, sponsored the Na- 
tional Education Association, was held 
The Homestead, the spacious 
grounds the International Business 
Machines Corporation, Endicott, New 
York. Here delegates from coun- 
tries met consider five major ques- 


tions: 


How develop cooperation 
the teaching international relations. 


ganization the teachers the 


How develop effective or- 


world. 


How aid and cooperate with 
UNESCO. 


How assist the rehabilita- 
tion schools the war-devastated 
countries. 


What major problems 
volved international cooperation 
education and how attack them. 


Chairman the committees which 
worked the questions listed were, 
respectively: Margaret Pringle, Scot- 
land; Floyd Willoughby, Canada; 
Lange, The Netherlands; Mor- 
ley, England; and 
Czechoslovakia. 


Among the proposals which the 
conference gave consideration 


were: worldwide exchange teach- 
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ers and students between nations. 
need for universal language and 
greater study languages, develop- 
ment common world textbooks un- 
der the authorship recognized 
scholars, and elimination extreme 
nationalism from the school 
culum. 


major advance education was 
made when new organization, 
known officially the World Organ- 
ization the Teaching Profession, was 
authorized unanimous vote. The 
organization will formally estab- 
lished when ten nations approve the 
charter. 


There sound reason 
that the Endicott meeting was im- 
portant step the development 
world understanding. The un-official 
non-governmental status the 
group was one its strengths. 


Members the preparatory com- 
mission working out details the 
first meeting the new world or- 
ganization, which expected will 
held the summer 1947, will 
well heed the factors which con- 
tributed the success the Endicott 


parley. 


Among the highlights the meeting 
were the beautiful setting, the careful 
advance planning the secretariat, 
the use the Watson translator sys- 
tem, the informality the group and 
the fast friendships formed, the visits 
educational institutions the 
vicinity the conference, the press 
and radio coverage, the splendid team- 
work the delegates. and the spon- 
sorship the delegates from the vari- 
ous countries twenty the state 
teachers associations the United 
States.—Edpress News Letter. 


EE 
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Current Literature 


Reviews 
PSYCHOLOGY INFANCY AND 

EARLY CHILDHOOD (Third Edi- 

tion) Ada Hart Arlitt, McGraw- 

Hill Book Company, New York, 

1946. 475 pp. $3.75. 

treatment the psychology in- 
fancy and early childhood. The ma- 
terial presented fundamental any 
serious approach the study 
child development. The single point 
view conspicuous its ab- 
The major research studies 
past 


sence. 
and experimentations the 
dozen more years are cited and 
evaluated. The reader thereby giv- 
both scientific and practical ex- 
planation the acceptance re- 
jection any given concept. Case 
histories and observations under con- 
trolled situations are freely utilized 
evaluate and interpret the actual 
behavior children. The book 
simply and clearly written enhancing 
its suitability for the class- 


room. 
The book contains the following 
material: 


1—The various approaches the 
study child psychology are pre- 
sented, discussed, and critically evalu- 
ated. 

The 
herited versus the environmental fac- 
tors personality development giv- 
full treatment. After reading Dr. 
Arlitt’s presentation, the reader should 


portant contribution each makes separ- 
ately and combination. 

3—The author next discusses, with- 
out relinquishing the psychologically 
accepted concept individuality, the 
innate equipment common all. This 
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equipment includes organs recep- 
tion and response and connecting 
and coordinating mechanism (the cen- 
tral nervous system). 

detail are the innate 
responses and tendencies respond. 
These include the reflexes, the ran- 
dom behavioral patterns seen in- 
fants, instinctive tendencies and the 
emotions. The behavior the grow- 
ing child interpreted the light 
the above concepts. 

5—Habit formation discussed 
terms the laws learning. 

6—Specific psychological phenomena 
and functions are dealt with. These 
include sensation, perception, percep- 
tual learning, memory, 
reasoning, (the thinking process), and 
guage and drawing. 
processes are presented throughout this 
section. 

7—Individual 
school children are next discussed. 
Qualitatively, children possess com- 
equipment (discussed 
earlier section). This section deals 
with the quantative 
physical, mental and emotional equip- 
ment and their rate growth and de- 


differences 


mon 


velopment. 

8—Special problems children in- 
volving eating, sleeping, toilet train- 
ing, and socialization are discussed 
and interpreted, with preventive and 
corrective suggestions offered. 

complete, up-to-date reference 
list and bibliography attached 
each section stimulating the reader 
further study. 

This text may well considered 
basic one the field. 


JOHN PAUL SIBILIO, 
Clinical Psychologist, 
Kalamazoo Children’s Center. 
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F 
ETIOLOGY ARTICULATORY 


SPEECH DEFECTS, Mase, 

pp., 1946, Bureau Publications, 

Teachers Coliege, Columbia Univer- 

sity, New York City, Cloth, $2.10. 

The causes articulation disorders 
have been more often described than 
investigated. This book reports one 
the most carefully 
vestigations the etiology such 
speech defects. Fifty-three sixth grade 
boys with organic defects hear- 
ing less but showed sound substitu- 
tions and omissions were paired with 
control group normal speaking 
boys similar age, grade, social-eco- 
nomic background, and mentality. Six 
the commonly mentioned etiological 
factors affecting such articulation dis- 
orders hearing 
scuity, short auditory, memory span, 
sluggish articulators, general muscular 
incoordination, defective tonal memory 
and rhythm, and poor auditory dis- 
crimination. 

The results this experiment 
showed that none these etiological 
factors distinguished the speech de- 
fective from the normal speaking chil- 
dren. The author, however, does not 
rule out the possibility that any 
all these causes may have been 
present the onset the disorder 
during the speech learning period. 
likewise recognizes that 
culatory cases may possess marked 
disabilities the types investigated. 
However, his research points clearly 
the fact that routine exercises 
improve auditory memory span dis- 
crimination speed tongue move- 
ment are unwarranted. Much the 
routine speech therapy given function- 
articulation cases may 
busy work. Once again, learn the 
same old lesson, that each child must 
considered individual prob- 
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lem. There are pink pills, stand- 
ard therapeutic exercises which are 
good for all children with similar 
symptoms. 

The most practical contribution 
the book its very clear description 
the tests which can used de- 
termine whether given speech de- 
fective child possesses marked dis- 
ability auditory span, phonetic dis- 
crimination, general incoordination, 
diadochokinesis. Children with speech 
defects have enough master with- 
cut being subjected pointless ther- 
apy. Any speech correction teacher 
who does not wish waste her time 
should certainly learn give these 
easy tests. (C. VAN Director, 
Speech Clinic Western Michigan Col- 
lege.) 


Abstracts and 
Selected References 


CRUICKSHANK 


JEAN, Sickness Index the 
Need for Health Supervision the School 
Child, American Journal Public Health, 
1945. 

White families the Eastern Health 
District, Baltimore, Maryland, served 
the subjects this study. The first part 
reports the illness experiences the 
1,600 children school age (5-18 years) 
during 12-month period. the second 
part, sickness data for children observed 
years are analyzed. was found 
that children who had two more at- 
tacks (including acute com- 
municable diseases, infectious skin dis- 
eases and tonsillectomies) during 12- 
month have the greatest chance 
experiencing disabling bed illnesses and 
illnesses considered the family re- 
auire medical care. “The siblings 
child selected because two more at- 
tacks illness had much higher attack 
years than did siblings child selected 
the basis one illness.” There 
was tendency for children retain 
about the same sickness rates over a 
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period years. Families varied sig- 
nificantly with respect illnesses the 
children; there were sickly families and 
healthy families. “The problems the 
health the school child appears 
problem highly concentrated certain 
families and this concerns the health 
the family and not the individual child 
Development Abstracts 


BUILDING FACILITIES FOR PHYSICALLY IMPAIRED 


Lire, 28:17-20, May, 1946. 

shop Peabody College during the sum- 
mer 1945. sets forth some the 
basic essentials building arrangements 
and equipment for physically handicapped 
children. (Editor). 


Childhood Mortality from Acci- 
dents Age, Race, Sex, and Type 


Accident. Prepared George Wolff. 
Washington, Government Printing 
Office, 1945. (Publication 311) pp. 
cents. 


Through statistical tables 
interpretations, this study calls attention 
the problem, and presents facts regard- 
ing the types and causes accidental 
deaths boys and girls. (Editor). 


The Relation Undis- 
covered Physical Handicaps Learning, 
Elementary School 
1945. 

comparison 1,000 pupils who were 
failing school subjects with 500 who 
were passing all subjects, the author 
found more freauent illness 
defects among the former. The greatest 
difference between groups were noted with 
reference eye defects and diseases 
the ear, nose, and throat. (Child Develop- 
ment Abstracts 19:177). 


Blind and Impaired Vision 

The Partially See- 
ing Child 1950, The Sight Saving Re- 
view, 15:156-160, 1945. Present provisions 
for the partially seeing are but the foun- 
dations for the 1950 program. Legislation 
concerned with physical examinations, new 
drugs, medical discoveries, and studies 
the influences certain environmental 
elements are among present day factors 
which will influence the number par- 
tially seeing children the future. More 
effective lighting, improved materials 
instruction, and attention the impor- 
tance physical efficiency enrich the fu- 
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ture possibilities for the education the 


physically handicapped. (Iris Sturdavant, 
Saginaw County Hospital, Michigan.) 


DEARBORN, WALTER AND LEVERETT, 
Visual Defects and Reading, Journal 
Experimental Education, 13:111-124, 

attempt made coordinate find- 
ings the literature. agreement was 
found the general importance visual 
defects disturbing factors reading. 
The author stresses the fact that in- 
dividual idiosyncracies and tendencies to- 
ward eyestrain and fatigue should 
taken into consideration. (Child Develop- 
ment Abstracts 19:177). 


E., Sight-Saving School Hobart, 
Tasmania, Sight Saving Review 15:106-107, 
1945. 

sight-saving school has been function- 
ing Hobart, Tasmania, for over five 
years. Recent enrollment was_ twenty 
pupils. The building modern and equip- 
ment date. cooperative plan 
educating has not been found practic- 
able there; however, pupils join 
regular classes for singing, hobby periods, 
boys’ wood work, and girls’ domestic art. 
simplified type cursive writing has 
been adopted. During the summer, swim- 
ming lessons are given. Children from all 
parts the island attend the school, those 
from distant centers boarding 

attached the Institution for the Deaf 
and Blind. Sturdavant, Saginaw 
County Hospital, Michigan). 


Social Security Act, Outlook for the Blind, 
40:181-184, September, 1946. 


for the Blind, 40:211-221, October, 1946. 


the Needs the Pre-School Blind, Out- 
look for the Blind, 40:222-226, October, 
1946. 


Children With Retarded Mental 
Development 


SIDNEY AND WERNER, Language 
Analysis Brain-Injured and Non-Brain- 
Injured Mentally Deficient Children, Jour- 
nal Genetic Psychology, 1945. 

Nineteen pairs brain-injured and non- 
brain-injured mentally deficient children 
were matched the Stanford-Binet MAs 
and IQs, and given specially constructed 
vocabulary test. The definitions given 
the brain-injured children were superior 
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those given the non-brain-injured chil- 
dren. (Child 
19:155). 


C., Program for Deal- 
ing with Mental Deficiency Children 
Six Years Age, American Jour- 
nal Mental Deficiency, 51:52-56, July, 
1946. 


Complete Social Program for the Men- 
tally Retarded, American Journal Men- 
tal Deficiency, 51:115-122, July, 1946. 


Slow Learning Pupils—Problems 
sues, High Points, 37:10-16, 1945. 
felt that emphasizing academic pro- 
ficiency schools have failed provide ap- 
propriate education for the lower per 
cent the school population. Emphasis 
social competence, skills and occupa- 
tional adjustment would provide approp- 
riate education for this group. Implica- 
tions and possible results suggested 
changes the curriculum this end 
are discussed. (Child Development 
Abstracts 19:176). 


PaTTERSON, RuTH The Significance 
Practice Effect Upon Readministration 
the Grace Arthur Performance Scale 
High Grade Mentally Deficient Children, 
American Journal Mental Deficiency, 
1946. Four annual administra- 
tions the Grace Arthur Performance 
Scale mentally deficient boys in- 
dicate that the effects annual repeti- 
tion are fairly predictable. The correla- 
tion first and third administrations 
and the mean gain year for year. 
Fifty per cent children under years 
gain 2-18 points after annual 
examinations, and percent those un- 
der years may gain 0-10 points. (L. Le- 
Shan, Clark University, Psychological Ab- 
stracts, 20:465). 


Journal Mental Science, 91:113-118, 1945. 
Problems keeping the balance 
numbers and non-delinquent 
defectives the some institution for the 
mentally deficient are considered with re- 
spect the reaction the patient and 
with respect administration. con- 
sidered inadvisable admit the ordin- 
ary institution this kind delinquents 
patient apt more resentful 
treatment. (Child Development Abstracts, 
19: 165.) 
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Crippled Children 


Face the Future, The 


Crippled Child, 24:89-109, October, 1946. 

When young adult spastic examines 
the social problems which confront him 
the end formal education finds 
most difficult adjust himself the 
“pace” allowed society. Spas- 
tic adults have many problems which are 
not common with the other handicapped 
groups, e., employment, physical, social, 
and more often emotional problems. The 
supreme desire every spastic be- 
come independent. normal 
mentality, which includes 70% all 
cerebral palsy individuals, has the po- 
tentiality finding lucrative trade 
occupation despite the severity his 
handicap. make these afflicted people 
economically independent possible 
would save society thousands dollars 
which are otherwise spent their cus- 
todial support. wholly partially 
self-supporting the spastic adult must 
fit modern medicine and 
treatment can make him. The social side 
young spastic adult’s life presents 
many complex aspects. When reaches 
maturity becomes aware himself, 
and when attends public amusements 
finds himself the center attention 
many times. Akin the social aspect 
the emotional side spastic’s make up. 
wonders what purpose has life 
and though hates pity, looks for 
and must fight against becoming emotion- 
ally unstrung, (Josephine Corr, Teacher 
the Physically Handicapped, Utica, New 
York). 


Solving Emotional Prob- 
lems, The Crippled Child, 24:20-21, 1946. 

Factors common the responses 
crippled children and disabled adults are: 
(1) the responses others the dis- 
ability, (2) the fact that children tend 
reflect the parental attitude and adults 
tend respond terms previously 
established personality traits, and (3) the 
feelings frustration. (G. Speer, 
linois Institute Technology, Psycholo- 
gical Abstracts, 


Crippled Children, American 
Journal Orthopsychiatry, 16:271-281, 
1946. 

Case material presented illustrate 
parents’ reactions attacks infantile 
paralysis children. The need for social 
services psychiatric help indicated 
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cases where overt unconscious rejection 
activated the crippling the child. 
(R. Perl, New York City, Psychological 
Abstracts, 20:468). 


Relaxing Learn, The 
Crippled Child, 24:42-45, August, 1946. 

Benefits received children afflicted 
with cerebral palsy summer camps are 
unlimited. Activities performed uncon- 
sciously play show their value, time, 
the tense strained muscles. course, 
they should simple, for such children 
are easily discouraged. Limitations should 
numbers and groups simi- 
larly handicapped put together. this 
way the accomplishments the more 
capable will not discourage the less cap- 
able and jeopardize the prestige the 
partakers. time they will attempt 
surpass their own accomplishments. When 
the desire appears for play and associa- 
tion with others, the wise leader will de- 
tect it. Water excellent for their play, 
but caution should exercised. Nature 
science presents form recreation. 
children’s camps, stress should laid 
the children’s rest period. Their efforts 
are very strenuous and rest essential 
make accomplishments. 
Corr, Teacher Physically Handicapped, 
Utica, New York). 


Deaf and Impaired Hearing 


BARRETT, KATHERINE. Trends and Progress 
the Education the Deaf and the 
Hard Hearing the Chicago Public 
Schools, American Annals the Deaf, 
91: 262-292, September, 1946. 

The Hearing Project, which 
was introduced 1938 order make 
survey the hearing all school chil- 
dren, and various changes educational 
methods the deaf and hard hearing 
have been cited evidences recent 
progress education the deaf. The 
idea early training for the young deaf 
child has grown throughout the United 
States. Increased efforts have been made 
discover both the hard hearing and 
deaf children early age order 
that they may properly placed 
achieve the maximum benefits from educa- 
tion. Acoustic methods have been de- 
veloped supplement other types train- 
ing. The use multitude group aids and 
individual aids has been extended. 
addition speech training and lip reading, 
academically the deaf and hard hear- 
ing are following the general curriculum 
(Gladys Pugh, Ph. D., 


the school. 
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Central Institute for the Deaf, St. Louis, 
Mo.) 


R., Aural Re-education; Psy- 
chological and Therapeutic Aspects, Los 
Angeles: Miller, 1209 Crenshaw 
Blvd., 1946, pp. 43. $0.75. 

The authors discuss the importance 
using auditory, visual, kinesthetic and 
rhythmic (AVKR) approach the edu- 
cation and rehabilitation the acoustical- 
handicapped. Hearing therapy 
viewed not being exclusively physical 
but rather including 
Auricular 
training achieved successfully 
when given coordination with the 
The point emphasized that 
chogenic complications which 
company and aggravate the acoustic im- 
pairment should prevented, and for that 
purpose the acoustically impaired person 
should psychologically and socially re- 
educated and his personality re-motivated 
trative cases are given. (H. Myklebust, 
New Jersey School Deaf, 
Psychological Abstracts 


Individual Differences Hear- 
ing for Speech, Annals Otology, 
266, 1946. 


holds obtained with pure tone audiometric 
methods and those obtained with speech 
stimuli were investigated. The correlation 
coefficient between the audiometry and 
speech scores 100 unselected cases was 
Pure tone was usually slightly less 
than the loss for speech reception little 
more than half the time. Speech reception 
tended superior (positive dif- 
ference scores) group patients show- 
ing high-tone loss recent (under 
years) hearing Effect dif- 
ference scores the 
groups with various exposure 
trauma. Different scores seemed 
independent conductive perceptive 
involvement. case 
and clinical interpretations are presented 
(A. Tufts College, Psycholo- 
gical Abstracts, 20:419). 


Stupy STATE For Dear, School 
Life, April, 1946, pp. 21-23. 
brief summary survey the 
Georgia School for the Deaf state of- 
ficials and the Office Education. The 
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report was prepared for the Georgia Board 
Education. (Editor). 


Young Children, Archives Otolaryngo- 
logy, 43:93-98, 1946. 

The “direct tone introduction” method 
testing the hearing very young chil- 
dren described. Though not exact, 
more practicable than the audiometric 
methods. Tones, noises, spoken words 
are presented through rubber tube in- 
serted into the external auditory meatus, 
and the blinking, grimaces, eye-muscle 
reflexes the child are noted, (A. 
Hoffman, Tufts College, Psychological Ab- 
stracts, 


Dora Performance Deaf 
Children the Arthur Point Scale, Jour- 
nal Consulting Psychology, 9:91-94, 
1945. This description the author’s 
work state school for the deaf chil- 
dren and report the results obtained 
over 3-year period. was found that 
the Arthur Performance Scale yields re- 
sults which show the ability deaf chil- 
dren work with concrete material ap- 
proximates normal distribution. (Child 
Development Abstracts, 19:178). 


the Employment Survey Conducted 
the American Society for the Hard 
Hearing, Hearing News, 14: No. 1-5; 
No. 6-11; No. 6-20, 1946. 


Two Year Period for Hearing Aid and 
Control Groups, American Annals the 
Deaf, 91: 391-396, November, 1946. 


the Evaluation Individual Hearing 
Aids Public Schools, American Annals 
the Deaf, 91:397-402, November 1946. 


Mortey, E., J., AND 
Pennsylvania’s School Hearing Pro- 
gram, Volta Review, 573-575, Oct. 1946. 


Harris, Acoustic Training Pro- 
gram for Severly Deaf Children, Volta 
Review, 557-560, October, 1946. 


Reay, Comparison Between Deaf 
and Hearing Children Regard the 
Use Verbs and Nouns Compositions 
Describing Short Motion Picture Story, 
American Annals the Deaf, 91: 453-491, 
November, 1946 


Epilepsy 
NORMAL AND WALKER, Epmunp F., 
Psychopathic Behavior with Latent Epi- 
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lepsy, Journal Nervous and Mental 
Diseases, 101:545-549, 1945. 

The case supposed psychopath 
presented. grand mal at- 
tack resulted EEG being done, 
which revealed marked dysrhythmia. 
suggested that therapeusis with anti- 
convulsive drugs considered for such 
cases and that psychopaths may sick 
individuals rather than bad ones. (Child 
Development Abstracts, 19:164). 


Easter seal 


It’s only small piece crinkly 
edged paper with back that’s 
mighty sticky when gets 
Maybe doesn’t look like much, 
but know lot kids who see 
plenty this little Easter 


They see wheel chairs and crutches 
help them get out and things— 
They see school, and others see 
ride school... 
Lots them see camp 
the summer, good hot sunshine, real 
trees, acres sweet-smelling green 
grass, and swimming, 
like other kids... 
But don’t get wrong, mister— 
they don’t really see all this. These 
kids just because that’s 
what they can have with the dollars 
you spend for Easter 
Gosh, mister, it’s wonderful you 
kids! 
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Life Adjustment 
(Continued from page 113) 


all have stake the life adjustment 
the seriously disabled. When each 
these agencies ready discharge 
its share the total responsibility, 
and when the program they all are in- 
terested coordinated that there 
maximum effectiveness with mini- 
mum duplication and conflict, then 
safe say that, granting the handi- 
capped individual’s cooperation, life 
adjustment for the seriously disabled 
will assured reality. That, mind 
you, not mean success the 
world terms success; nor does mean 
unalloyed happiness. one 
knows that. But, come back our 
definition, does mean nice balance 
between changing 
meet one’s needs and changing one’s 
self meet unalterable circumstances. 
This the essence contentment and 
life adjustment. 


Cooperating 
(Continued from page 104) 


the pupils and for giving them en- 
lightened guidance both home and 
adopted for reporting pupil progress 
parent-teacher cooperation. The old 
fashioned report-card little use 
with handicapped children. More di- 
rect and specific reports all-round 
development—social, emotional, and 
physical well intellectual 
should adopted. 

Where 
regular school both the school teach- 
ers and parents 
dren should take their full share 
the school’s Parent-Teacher Associa- 


important for both that 


special classes exist 


tion. 
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they realize that the aims for the de- 
velopment all children 
same—the wholesome fulfilment 
physical and personal needs and the 
promotion growth towards physical, 
emotional, social and intellectual ma- 
turity. important for the 
teachers and parents handicapped 
children realize that all children 
present problems development. 
They should realize that special edu- 
cation not hole-in-the-corner af- 
fair but part general education, 
sharing all its objectives. True, 
the means used developing handi- 
capped children have suited 
the youngster’s needs, but this 
merely extension principle 
treating each child individual! 
which carried out every alert 
and progressive teacher. 

any classroom there are wide in- 
dividual differences which 
teacher must take account she 


maximum growth and development 


‘of her pupils. 


WORTH THE TROUBLE 

Parent-Teacher cooperation worth 
the trouble involves. Unless 
teacher merely holding down job 
for the salary she receives she like- 
find satisfactions her work 
only effective. The coopera- 
tion parents essential order 
make that work effective. Lack 
such cooperation often 
wholesome development the part 
the child with consequent frustra- 
tion and bitterness the part the 
teacher. Aside, therefore, from what 
parent-teacher cooperation means for 
the child school-teacher can afford 
neglect she herself wants 
find satisfying life the job she 
doing. 


JANUARY 


CHAPTER 


California 
Los Angeles Chapter 
San Diego Chapter 

Connecticut 
Bridgeport Special Class Teachers Association 
Teachers Association 
New Haven Chapter 

Delaware 
Delaware Chapter 

District Columbia 
Columbian Chapter 
Washington Chapter 
Florida 


Jacksonville Chapter 
Miami Chapter 

Georgia 
Atlanta Chapter 


Chicago Special Class Teacher’s Club 
Chicago Suburban Chapter 
Chicago West Suburban Chapter, Cicero 
Illini Chapter 
Moline Chapter 
Normal, Bloomington Chapter 
Peoria Chapter 
Rockford Chapter 
South Central Illinois Chapter, Jacksonville 
Springfield, 
Indiana 
Evansville Chapter 
Fort Wayne Chapter 
Indianapolis Chapter 
Terre Haute Chapter 
Iowa 
Davenport Chapter 
Iowa State Chapter 
Sioux City Chapter 
Vaterloo Chapter 
Kentucky 
Louisville Chapter 
Louisville Special Education Teachers 
Louisiana 
New Orleans Chapter 
Maryland 
Baltimore Chapter 
Michigan 
Battle Creek Chapter 
Detroit Chapter 
Chapter 
Fordson Chapter 
Highland Park Chapter 
ackson Special Education Club 
Kalamazoo Council for Exceptional Children 
Lansing Chapter 
Lapeer Chapter 
Michigan School for the Deaf, Flint 
Michigan State Normal College Chapter, 
Ypsilanti 
Chapter 
Southern Oakland County Chapter, 
Royal Oak and Ferndale 
Special Education Club, Flint 
Special Education Club, Grand 
Twin City Chapter, Benton Harbor and 
St. Joseph 
Wayne County Training School Chapter, 
Northville 


Minnesota 
Duluth Special Class Club 


DIRECTORY 


Faribault Chapter 
Minneapolis Chapter 
Chapter 
St. Paul Special Class Teachers 
Winona Chapter 
Missouri 
Missouri Council for Exceptional Children 
Nebraska 
Chapter 
New Jersey 
Jersey City Chapter 
Newark Chapter 
New York 
Child Study Club, Rochester 
Florence Nightingale Chapter, Binghamton 
Geneseo Normal Chapter, Geneseo 
Jamestown Chapter 
Long Island Chapter 
New York City Chapter, No. 
New York City Chapter, No. III 
Teachers College Chapter, Columbia 
University, New York City 
Western New York Chapter, Buffalo 
Yonkers Chapter 
North Dakota 
Jamestown Chapter 
Valley City Chapter 
Ohio 
Cincinnati Chapter 
Cleveland Chapter 
Toledo Chapter 
Youngstown Chapter 
Oklahoma 
Oklahoma City Chapter 
Ontario 
Central Ontario Chapter, Kitchener 
Hamilton Chapter 
Ottawa Chapter 
Toronto Special Class Teachers Association 
Oregon 
Portland Chapter 
Pennsylvania 
The Pennsylvania Conference for the 
Education Exceptional Children 
Saskatchewan 
Saskatoon Special Class Teachers 
Tennessee 
Tennessee Chapter 
Middle Tennessee District Chapter 
Texas 
Houston Chapter 
Texas State Chapter 
Washington 
Central Washington Chapter, Ellensburg 
Seattle Chapter 
Tacoma Chapter 
Wisconsin 
Delavan Chapter 
Fond Lac Chapter 
Fox River Valley Chapter 
Green Bay Chapter 
Janesville Chapter 
Madison Chapter 
Milwaukee Chapter 
Milwaukee State Teachers College Chapter 
Racine-Kenosha Chapter 
Wisconsin Chapter 
Wyoming 
Wyoming Special Teachers Association 


e- 
it. 
u- 
li- 
is: 


CALENDAR 
EVENTS 


AMERICAN BROTHERHOOD WEEK, February 


MICHIGAN CONFERENCE 
CHILDREN, Battle Creek, March and 


ANNUAL MEETING THE ASSOCIATION FOR 
SUPERVISION AND CURRICULUM 
VELOPMENT, Sherman Hotel, Chicago, 


NATIONAL REHABILITATION ASSOCIATION, St. 


Louis, Missouri, May and 


TWENTY-THIRD ANNUAL MEETING THE IN. 
TERNATIONAL COUNCIL FOR 
CHILDREN, Chateau Laurier Hotel, Ottawa, 


SEVENTY-FIRST ANNUAL MEETING THE 
AMERICAN ASSOCIATION MENTAL DE- 
FICIENCY, Hotel Lawry, St. Paul, Minnesota, 
May 
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